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Abstract. This study is a systematic literature review that aims to evaluate the effectiveness of the Mastery Learning approach in improving the academic achievement of students learning English as a Foreign Language (EFL). Mastery Learning is a pedagogical model that emphasizes comprehensive mastery of learning objectives before students move on to the next material, supported by corrective feedback and individually tailored learning pace. This study analyzes 21 relevant studies published between 2015 and 2025, focusing on the implementation of Mastery Learning strategies across various educational levels. The findings indicate that this approach significantly improves EFL students' abilities, including vocabulary mastery, speaking fluency, writing coherence, and standardized test scores such as the TOEFL. Additionally, Mastery Learning promotes student engagement, structured self-directed learning, and motivation through structured learning cycles and a supportive classroom environment. This study highlights the importance of continuous professional development, adaptive curriculum design, and the integration of formative assessment to support the successful implementation of Mastery Learning in the context of EFL learning.
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1.  INTRODUCTION
Mastery learning is a teaching strategy that emphasizes the importance of ensuring that students achieve a high level of understanding before moving on to the next learning unit [1]. Unlike traditional approaches that set the same time limits for all students, mastery learning allows students to learn at their own pace, providing additional time and support until they achieve mastery [2]. This approach views learning as a process tailored to individual needs, in which assessment, feedback, and remedial instruction play critical roles.
In English language teaching, the mastery learning approach has been adapted to improve student achievement by integrating formative assessment, modular learning, and targeted remedial activities [3], [4]. This method encourages students to focus on essential language competencies and strengthens their understanding through structured feedback and opportunities for review [5]. The flexibility of this approach also supports diverse learning styles and helps minimize learning gaps in EFL classrooms.
Previous research has shown that mastery learning has a positive impact on academic achievement in various disciplines. Winget & persky emphasize that mastery learning can increase self-confidence and long-term retention because students are given the opportunity to repeat the material until they succeed [6].  Shamsi & Dorri  found that in medical education, this approach accelerates skill acquisition while improving communication skills[7]. Meanwhile, Larasati et al. demonstrated the effectiveness of this approach in improving performance through structured assessment and student-centered feedback [8].
The application of mastery learning in English language education also shows promising results. Shi & Ma reported that modular learning helps students learn in a more focused and directed manner, thereby improving their grammar and vocabulary acquisition[9]. Zandvakili et al. introduced the M3CA model, which combines concept mapping and collaborative assessment to strengthen critical thinking skills and student engagement [10]. Syarifuddin et al.  also demonstrated that remedial instruction in mastery-based learning supports students who struggle by addressing individual weaknesses in language skills [11].
Meta-analytic studies further reinforce the general effectiveness of the mastery learning approach. A significant improvement in grammatical competence in the context of EFL when teaching strategies were aligned with mastery principles [12]. Ede & Igbokwe found a positive effect size of 0.536 on academic outcomes in Nigeria [13]. However, Burston & Giannakou note that inconsistencies between studies, including high heterogeneity and potential publication bias, limit the generalizability of these results [14].
Although it shows great potential, research on mastery learning in the context of EFL is still scattered and has not been comprehensively synthesized. Many studies are contextual or focus solely on specific linguistic aspects, thus failing to provide a comprehensive picture of how this approach impacts overall academic success. Therefore, a systematic review is needed to collect, analyze, and draw conclusions from relevant findings regarding the effectiveness of mastery learning in enhancing the academic performance of EFL students.
This study aims to examine the effectiveness of the Mastery Learning approach in improving the academic achievement of EFL students through a Systematic Literature Review approach. Specifically, this study explores how various Mastery Learning strategies are applied in the context of English language learning, as well as their impact on students' academic achievement, including language skills, learning motivation, and student engagement. By examining trends, findings, and challenges from 2015 to 2025, this study aims to provide a comprehensive overview of the contribution of the Mastery Learning approach to improving the quality of EFL learning and to identify opportunities for development in future practice and research.

 
2.  METHOD 
This study uses a qualitative approach through the Systematic Literature Review (SLR) method, referring to the PRISMA 2020 guidelines developed by Page et al. (2021) to ensure a structured, transparent, and replicable review process [15]. The use of the PRISMA guidelines is widely recognized in literature synthesis for its ability to enhance validity and reduce potential bias in review studies [16]. This study aims to synthesize empirical evidence on the effectiveness of the mastery learning approach in enhancing EFL students’ academic achievement, as well as to identify and map research gaps that have not been widely explored, using a systematic review methodology in the field of education [17].
Literature sources were collected from major academic databases such as Google Scholar, ERIC, and ScienceDirect, focusing on publications published between 2015 and 2025. This timeframe was chosen to capture recent developments in language pedagogy and the application of the mastery learning approach in various contexts of English as a foreign language (EFL) instruction. The selection of these databases follows best practices in systematic research to ensure a broad and relevant literature coverage [18]. The keywords used in the search process include: “Mastery Learning,” “EFL,” “Academic Achievement,” and “Instructional Effectiveness,” combined with Boolean operators to obtain relevant results.
The inclusion criteria for this study encompassed articles in academic journals that explicitly discussed the application of mastery learning in the context of EFL learning and its impact on students' academic achievement. Exclusion criteria include publications that do not highlight aspects of mastery of material, are not relevant to EFL learning, and non-empirical article types such as editorials, opinions, or letters to the editor, to maintain the credibility of the analyzed data. The article selection process was carried out in several stages, starting with the removal of duplicates to avoid redundancy, followed by screening based on titles and abstracts, and a full review of the article content to ensure compliance with the inclusion criteria [19]. The data extraction process was carried out by recording key elements from each study, such as author names, year of publication, research design, and main findings [20].
The collected data were analyzed thematically to identify patterns of the impact of the mastery learning approach on EFL students' learning outcomes, both in cognitive, affective, and overall academic performance aspects. Thematic analysis was used to identify the main themes emerging from the qualitative data, thereby providing a deep understanding of the effectiveness of this approach in the context of language education [21]. In addition, this study also reviewed indicators of mastery learning success, such as increased material retention, student learning completion, and the role of formative and remedial feedback, which are in line with the basic principles of the mastery learning model as discussed [22].


3. FINDINGS AND DISCUSSION
This study aims to explore the implementation and effectiveness of Mastery Learning in enhancing English language learning outcomes across different educational levels. The literature review findings reveal that Mastery Learning contributes significantly to improving students’ vocabulary, test performance, comprehension, and overall academic achievement. Several models, such as Bloom's Mastery Learning and the M3CA model, emphasize structured feedback, individualized instruction, and repeated practice, which promote student engagement and mastery of content. Furthermore, the integration of metacognitive, cognitive, affective, and social strategies, along with the support of digital tools and a positive learning environment, enhances students' motivation and learning experiences. Despite challenges such as low self-confidence and limited vocabulary, the findings support Mastery Learning as an effective approach for EFL instruction. Table 1 below summarizes the key focus areas of studies related to the implementation of Mastery Learning in EFL contexts.

Table 1. Development of Research Focus and Keywords on Mastery Learning in EFL Context
	Focus of Variable
	Authors
	Research Variables

	Improvement in Learning Outcomes Based on Level
	[23]; [24]; [25]; [26]
	Mastery Learning effectively improves student learning outcomes from elementary school to college.

	Mastery Learning Models and Approaches
	[27]; [10]; [28]
	The effectiveness of the Bloom and M3CA models in encouraging gradual mastery of material.

	Learning Strategies (Metacognitive & Formative)
	[29]; [30]; [31]; [6]
	Metacognitive strategies and formative assessment aid mastery through reflection and retesting.  

	Affective Strategies and Learning Environments
	[32]; [33]; [34]; [35]
	Affective strategies, motivation, and the learning environment play a crucial role in supporting EFL success.  

	Supporting & External Factors
	[36]; [37]; [38]; [39]; [40]; [41]
	Motivational factors, technology, teaching styles, and social support contribute to the effectiveness of Mastery Learning.  



Table 1 illustrates the primary focus of the reviewed studies on the implementation of the Mastery Learning approach to enhance English as a Foreign Language (EFL) students' academic achievement. This approach has been shown to be effective in improving key learning outcomes such as vocabulary acquisition, reading comprehension, writing skills, and exam performance. Mastery Learning promotes active student engagement through formative assessments, structured feedback, remedial activities, and retesting, all aimed at ensuring complete mastery of the subject matter. Furthermore, the findings highlight the importance of the teacher’s role as a facilitator, adaptive instructional design, and technological support in the successful implementation of this approach. Although Mastery Learning enhances students’ academic skills and motivation, several challenges remain in terms of teacher preparedness, resource limitations, and diverse student learning preferences. Therefore, its successful application requires carefully planned implementation strategies, continuous professional development for educators, and a supportive learning environment.

The effect of the Mastery Learning approach on the academic achievement of EFL students
	The Mastery Learning approach has been proven effective in improving English language learning outcomes at various levels of education. Studies have shown improvements in elementary school students' vocabulary comprehension, middle school students' test performance, and high school students' learning outcomes [23], [24], [25]. At the university level, this approach also improves students' TOEFL scores [26]. The strengths of this approach lie in mastering the material before moving on, adjusting the pace of learning, and individual intervention, making it a potential strategy in EFL teaching.
Mastery Learning also improves students' understanding and memory in EFL learning. The Bloom Mastery Learning model has been proven effective in improving student performance, especially at the intermediate level [27]. The M3CA model adds reinforcement to critical and collaborative thinking aspects [10]. This approach emphasizes progress based on mastery, not learning time, ensuring that all students meet the established standards [28]. Overall, Mastery Learning can improve student achievement and engagement in the EFL context.
The Mastery Learning approach demonstrates a consistent positive impact on students' academic achievement in English as a foreign language (EFL) learning. The reviewed studies reveal improvements in learning outcomes across various educational levels, from vocabulary comprehension to TOEFL scores. The effectiveness of this approach lies in its emphasis on mastering the material thoroughly before moving on, allowing students to learn at their own pace and receive intervention when needed. In addition to improving academic performance, this approach also fosters engagement, self-confidence, and critical and collaborative thinking skills. Overall, Mastery Learning has proven to be an effective and relevant strategy for enhancing the quality of EFL learning.
Mastery Learning strategies most commonly used in EFL learning
The literature on mastery learning strategies in EFL shows a variety of effective approaches. The M3CA model, which integrates mastery, concept mapping, critical thinking, and collaborative assessment, enables students to create and evaluate material through multiple-choice questions [10]. This approach emphasizes formative assessment, with corrective activities and retests until students achieve the established competencies [6]. Metacognitive strategies are also important as they help students self-regulate and set learning goals [29], [30], [31]. Repeated learning processes and structured feedback support the gradual mastery of skills.
In addition to metacognitive strategies, EFL learners also use affective, cognitive, compensatory, and social strategies. Affective strategies support emotional control, motivation, and strong interest in learning [32]. Speaking skills can be improved through a conducive learning environment, regular practice, active engagement, and feedback [33]. Technology also plays a crucial role in reinforcing these strategies [34]. The combination of these various strategies enables students to achieve higher proficiency and seize opportunities in a global context.
The findings indicate that the success of strategies in EFL learning depends on the integration of cognitive, metacognitive, and affective approaches. Models such as M3CA and formative assessment support the gradual and independent development of skills, while affective strategies maintain students' motivation and emotional stability. Evaluations from various studies also confirm that the effectiveness of learning is determined by the structured application of strategies in a supportive environment, thereby encouraging active student engagement and the achievement of higher proficiency in English.

Factors supporting the success of the Mastery Learning approach in the context of learning English as a foreign language (EFL)
	The success of the Mastery Learning approach in teaching English as a Foreign Language (EFL) is supported by various interrelated factors. Intrinsic motivation is key, especially when students perceive the relevance of the material to the real world [35]. Timely and constructive feedback helps students understand their progress and areas that need improvement, in line with the principles of mastery learning [36], [37]. The use of technology such as online games and e-books expands language exposure and supports learning outside the classroom [38]. Additionally, a supportive learning environment that addresses barriers such as low self-confidence and limited vocabulary can enhance motivation and student achievement [39].
Other supporting factors include teaching strategies, technology, and external support. An engaging learning environment encourages student involvement and the application of skills in real-world contexts [35]. Teaching styles that incorporate effective feedback and rewards can increase motivation to learn [40]. Interactive technology also provides a more personalized and enjoyable learning experience [41]. Additionally, parental support and a positive classroom atmosphere strengthen students' motivation and commitment to mastering English [42]. The combination of these elements creates a conducive learning environment for the implementation of Mastery Learning.
The success of the Mastery Learning approach in EFL instruction depends on a combination of factors such as intrinsic motivation, effective feedback, technology use, and a supportive learning environment. Students are more engaged when the material feels relevant and enjoyable, while appropriate feedback and digital technology help them learn independently and gradually. Teachers also play an important role in creating adaptive strategies and building students' self-confidence. Additionally, parental support and a positive classroom atmosphere strengthen learning commitment. Thus, the effectiveness of Mastery Learning is influenced by the synergy between approach, technology, and emotional support.
Research on Mastery-Based Learning (MBL) strategies in English as a Foreign Language (EFL) instruction has shown consistent progress over the years. These strategies have proven effective in promoting academic achievement by emphasizing mastery of specific learning objectives through formative assessment, corrective feedback, and repeated practice. As time has progressed, the scope of MBL research has expanded beyond traditional assessment practices to include digital integration, metacognitive strategies, student motivation, and supportive learning environments. The following mind map illustrates the major developments of research variables concerning the implementation of MBL strategies in EFL learning from 2015 to 2025.
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Figure 1. The Developmet of Mastery-Based Learning Strategies in English Language Learning
Figure 1 shows that the development of research variables on Mastery-Based Learning (MBL) in English as a Foreign Language (EFL) instruction has progressed in a structured and evolving manner. During the 2015–2017 period, research focused on foundational strategies such as formative assessment, corrective feedback, retesting, and the application of Bloom’s Mastery Learning Model to improve TOEFL performance, metacognitive awareness, and overall student achievement. In the 2018–2020 interval, studies began to explore broader learning dimensions, including the M3CA model, collaborative learning, critical thinking, emotional regulation, and compensation strategies, reflecting an emphasis on both cognitive and social aspects of mastery learning. From 2021–2023, the research landscape shifted toward integrating digital tools, enhancing speaking skills, promoting student engagement, and reducing language learning anxiety through routine practice and tailored feedback. Most recently, in the 2024–2025 period, the focus has expanded to include real-life relevance, interactive technology, parental support, and classroom strategies that build intrinsic motivation and learner confidence. This developmental trend reveals a growing recognition of the need to align mastery-based practices with technological advancements, learner-centered pedagogy, and affective support systems to maximize EFL learning outcomes.

4. CONCLUSION 
This study concludes that the Mastery Learning approach consistently has a positive impact on improving students' academic performance in learning English as a foreign language (EFL). Findings from 21 reviewed articles show that this strategy is able to improve important aspects of learning, including vocabulary comprehension, sentence structure, learning engagement, as well as students' writing and speaking skills. The strengths of Mastery Learning lie in the application of the principle of mastery learning, reinforcement through formative feedback, the use of metacognitive strategies, and support from a collaborative learning environment and interactive technology. Practically, the results of this study reinforce the position of Mastery Learning as a viable and adaptive strategy to be applied at various levels of education, especially in the context of EFL. For future research, it is recommended to conduct direct empirical studies in EFL classrooms, considering social-cultural context variables, teacher readiness, and broader technology integration.
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